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Goal Setting 
Success Criteria: 

• I develop a goal that defines a response to the challenge of practice (relevance). 

• I consider a variety of data sources. 

• I ensure the goal spans a minimum of a full year. 

• I write a goal that focusses on big ideas (i.e. achievement, assessment, equity, well-being, mindset). 

• I consider the profiles of all students when writing the goal. 

• I write a goal that can be monitored in all classrooms throughout the cycles of inquiry. 

• I write a goal that is realistic and achievable. 

• I consider how pre and post classroom assessments over time will be used in measuring the success of our goal. 

• I rely on multiple source of evidence to measure the success of our goal (i.e. pre and post classroom assessments, report cards and EQAO). 

Overall Goal:     
Numeracy: All students, as measured by our focus students, will move at least one strategy along the continua of number development and 50% of those students will move one phase on the continua 
of number development.  In addition, all educators will work towards meeting at least one success criterion we have established as a school in setting learning goals and co-constructing success criteria 
with students.    
Literacy: All students, as measured by our focus students, will increase their reading comprehension and deepen their understanding of texts based on the individual teachers’ assessment tools.  In 
addition, all educators will work towards meeting at least one success criterion we have established as a school in setting learning goals and co-constructing success criteria with students.    
 

Needs Assessment / Where Are We Now? 
 

EQAO Data from 2017/2018 complied by questions and average scores.  More indepth analysis added to quantitative data column. 
 
Grade 3 Data 
Reading 

Explicit Implicit 
Making 

Connections 
 R1.0 

Reading for Meaning 

R2.0 
Reading for 

Understanding 

R3.0 
Reading for 

Fluency 

  

MC  OR MC 0R MC OR  MC OR MC OR MC OR   

3 1 14 2 9 7  8 7 8 3 10   Total Questions 

2 25 8 18 5 21   5 21 4 18 6 #DIV/0! Average Score 

 

Mathematics 

Number Sense Measurement Patterning Geometry Data mgt  Knowledge/ 
Understanding 

Application 
Thinking / 

Inquiry 
  

MC  OR MC 0R MC OR MC OR MC OR  MC OR MC OR MC OR   

7 2 8 1 6 1 4 2 3 2  12   12 4 4 4 Total Questions 

5 25 5 31 4 21 3 28 2 22   9 #DIV/0! 7 24 3 27 Average Score 

 



 
 

Grade 6 Data 
Reading  

Explicit Implicit 
Making 

Connections 
 R1.0 

Reading for Meaning 

R2.0 
Reading for 

Understanding 

R3.0 
Reading for 

Fluency 

  

MC  OR MC 0R MC OR  MC OR MC OR MC OR   

6   14 4 6 6  14 7 6 3 6   Total Questions 

4 #DIV/0! 10 18 4 19   11 19 4 18 4 #DIV/0! Average Score 

 
Mathematics 

Number Sense Measurement Patterning Geometry Data mgt  Knowledge/ 
Understanding 

Application 
Thinking / 

Inquiry 
  

MC  OR MC 0R MC OR MC OR MC OR  MC OR MC OR MC OR   

6 2 7 1 6 1 4 2 5 2  8   12 4 8 4 Total Questions 

4 22 3 24 4 27 3 25 4 22   5 #DIV/0! 7 23 5 24 Average Score 

 

 

PLAN ACT ASSESS REFLECT 
PLAN: Needs Assessment 

Where are we now? 
Success Criteria: 

• I apply the needs assessment in determining my IF/THEN statement. 

• My plan includes targeted assessment/instructional move(s) that 

intend(s) to address my challenge of practice. 

• My plan includes a mechanism to determine instructional/assessment 

next moves to improve student learning. 

• My plan identifies my intended student learning as a result of the 

educator instructional move(s). 

• My plan includes tracking of what students know, are able to do and 

communicate. 

• My plan includes steps for documenting the educator 

instructional/assessment next moves. 

• I can align the learning experiences with the assess/reflect component of 

the SIPsa. 

• I can align the learning experiences with the intended monitoring plan of 
the the SIPsa.  

• I can align resources with the SIPsa. 

• I can co-construct success criteria for the plan. 

• I include flexible timelines in the plan. 

• I communicate the plan and success criteria to all stakeholders. 

 

ACT: Evidenced-Based Strategies/Action 
What are we going to do? 

Success Criteria: 

• I can determine all the steps in implementing my plan. 

• I have a monitoring plan to track student achievement through triangulation of data 

• I know the steps I am responsible for in implementing the plan. 

• I establish clear responsibilities for all stakeholders.  

• I celebrate successes in carrying out the plan. 

 

ASSESS: Monitor/Gather Data 
How are we doing? What evidence do you have? 

Success Criteria: 

• I can gather documentation aligned to the theory of action including both 

educator and student learning.  

• I can gather documentation from a variety of sources and triangulate the data 

using observations, conversations and products. 

• I can use a consistent assessment tool for the exploratory task and the 

assessment of learning task (pre and post).  

• I can use different tasks for the exploratory task and the assessment of learning 

task which align with the learning goal(s) and success criteria.  

• I can use success criteria to assess student exploratory task and the assessment 

of learning task.  

• I can examine student learning and reflect on my educators’ teaching practices 

to intentionally plan our next educator move(s) to increase student 

achievement, learning and autonomy. 

• I can sort and summarize documentation and organize it in a meaningful way. 

• I can align documentation against the success criteria in order to analyze, 

interpret and justify the documentation as evidence of learning.  

• I can use technology to help me organize my documentation. 

• I can use parent friendly language and avoid the use of acronyms. 

• I can use both qualitative and quantitative data as needed.  

 

REFLECT: Analyze/Reflect 
How did we do? Where to next?  

Success Criteria: 

• I can determine trends and patterns in both educator and student learning.  

• I can analyze the documentation to determine what we learned. 

• I can identify gaps in learning for both students and educators. 

• I can generalize the insights gained by looking at focus students to a whole 
class/whole school profile.  

• I can align reflections with the If and Then statements. 

• I can use a variety of sources to support the analysis of the documentation (e.g. 
reflections from both educators and students). 

• I can identify intentional moves for both educators and students. 

• I can support educators identifying a personal and team next step. 

 

1st CYCLE OF INQUIRY  
 



Theory of Action: Due October 12, 2018 

If we create engaging learning experiences through a focus on Choose a learning experience focusand improve assessment and feedback practices through a focus on identifying and using 
learning goals and success criteria then student engagement and achievement will improve as measured by monitoring our focus students. 

Success criteria for engaging learning experiences: 
I can see and hear authentic learning experiences    
I can see and hear assessment and feedback practices   
I can see and hear student-centered learning   
I can see and hear students using resources with intention   
I can see and hear educators as responsive facilitators   
I can see and hear collaboration   
I can see and hear purposeful planning   
I can see and hear discourse along with independent think time   
I can see and hear wellness    

Success Criteria for identifying and using learning goals and success criteria 
Staff will understand the importance of using learning goals and success criteria with their students. 
We can see learning goals posted in classrooms. 
We can see and hear teachers discussing learning goals with their students. 
We can see and hear students discussing the success criteria for assignments. 

DATA:  
Monitoring the IF: 
Based on the co-constructed success criteria for 
educator learning. (e.g. criteria for providing 
effective descriptive feedback) 
 
Monitoring the THEN: 
Based on the co-constructed success criteria for the 
pre, mid and post assessments of student learning 
(e.g success criteria for number fluency) 

 
 

 

PRE:  QUANTITATIVE EVIDENCE – DUE: October 12, 2018 
 
When we dig into the data we find that students are having 
difficulty making connections to reading and with finding 
answers that are not clearly started (implicit) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

MID: QUANTITATIVE EVIDENCE – DUE: November 16, 
2018 
 
Numeracy 
Primary Data (K-3) 
Assessment Question: Alex has 6 stickers.  He gets 7 
more.  How many does he have? 
From our marker students (18) we had:  

• 6 tagging and coordinating 

• 4 using the strategy of counting three times 

• 2 counting on 

• 1 using near doubles 

• 1 splitting  

• 4 automatic retrieval 
 

Junior Data (4-6) 
Assessment Source: Multiplication Running Record 
From our marker students (6): 

• 4 skip counting 

• 1 counting rhythmically 

• 1 using repeated addition 
 
Assessment Source: Addition Running Record 
From our marker students (9): 

• 7 students are skip counting 

• 1 is proficient 

• 1 is counting three times 
 

Literacy 
Primary FI (K-2) 
Assessment task: Two to four sentences were read to 
the students in French.  Students needed to draw 
pictures / represent the four sentences.  This was 
assessed against the co-constructed success criteria 
(high frequency words, correct colours, correct 

POST: QUANTITATIVE EVIDENCE – DUE: February 8, 
2019 
 

‘Look Fors’ 

file:///C:/Users/uc17275/OneDrive%20-%20Upper%20Canada%20District%20School%20Board/_2015-2016/PA%20Days/September%2014%202018/Success%20Criteria%20for%20Enaging%20Learning%20Experiences.pdf


In mathematics it was evident that there is a need in the 
area of Number Sense and Numeration as well as applying 
student knowledge to open response answers. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

numbers, demonstrated comprehension).  From our 
marker students: 

• Kindergarten (6) Two students identified 3 out of 
3 elements of the success criteria, two students 
had 2 out of 3, one student had 1 out of 3 and 
one student was unable to identify and elements 
of the success criteria  

• Grade 1 / 2 (6) Two students had 3 out of 3 
elements of the success criteria, three students 
had 2 out of 3, and one student was unable to 
identify and elements of the success criteria  

Primary FI (3) 
Assessment task: A paragraph was read to the students 
in French.  Students needed to draw pictures / represent 
the paragraph.  This was assessed against the co-
constructed success criteria (high frequency words, 
correct colours, correct numbers, demonstrated 
comprehension).  From our marker students: 

• Two students identified 3 out of 3 elements of 
the success criteria, and one had 2 out of 3. 

 
Junior FI (4-6) 
Assessment task: Three paragraphs were read to the 
students in French.  Students needed to draw pictures / 
represent the paragraphs.  This was assessed against the 
co-constructed success criteria (high frequency words, 
correct colours, correct numbers, demonstrated 
comprehension).  From our marker students: 

• Four students met the criteria, two are beginning 
to meet the criteria and three meet some of the 
criteria, one student demonstrated limited 
knowledge, and one student was unable to 
identify and elements of the success criteria  
 

 
 

QUALITATIVE ANECDOTES – DUE: October 12, 2018 
 
Numeracy  
Based on conversations and observations it has been noted 
that there is a lacking in the fundamentals of mathematics.  
Many students seem to be in the early stages on the 
mathematics continuum. 
 
Literacy 
Based on conversations and observations we have noticed 
that the students seem to not be efficient in making 
connections to their reading.  Their levels appear to be 

QUALITATIVE ANECDOTES – DUE: November 16, 2018 
 
Numeracy 
Primary Data (K-3) 
Many of the primary students are using basic strategies, 
the ones that we predicted were further along on the 
continuum were at the proficiency level.  The students 
that were on the beginning level of the continuum were 
counting incorrectly.  The tagging, pointing and 
coordinating is not developed as of yet.  They are 
missing the pre-addition strategies.   
 
Junior Data (4-6) 

QUALITATIVE ANECDOTES – DUE: February 8, 2019 



advancing but not necessarily their comprehension or ability 
to be implicit about what they are reading or hearing. 
 

With the students that received the Addition Running 
Record we found that most students were using their 
fingers, and not necessarily starting with the larger 
number, some students used known facts to find the 
answers.  Most of the students were in the phase of 
counting more efficiently and tracking.   
 
With students that used the Multiplication Running 
Record.  One marker student was in proficient but all 
others were in the counting more efficiently and 
tracking phase.  Quite a few were using the skip 
counting strategy, so can be pushed along the 
continuum to the next phase. 
 
Literacy 
Primary 
Most students have an understanding of familiar 
vocabulary, colours, and numbers.  Can demonstrate the 
comprehension through the representation of a picture.  
Students that did not comprehend the vocabulary did 
not know where to begin the task.   
 
Junior 
Most students were able to demonstrate understanding 
of the overall main idea of the three paragraphs.  Some 
students demonstrated limited understanding but were 
able to recognize familiar vocabulary (friendly words).   
 

 

PLAN – DUE: October 12, 2018 
 

• We are learning how to use learning goals 
and success criteria in order to improve 
student achievement. 

• We are learning how to plan more 
purposefully for the students in our 
classrooms in order to improve student 
achievement. 

• All English and French teachers are involved 
in this learning. 

• Use of resources such as “Knowing What 
Counts: Setting and Using Criteria” and 
“Strategies that Work” 

 

ACT – DUE: October 12, 2018 
Numeracy 
Administer pre-test to identify addition/subtraction strategy 
used 
Plot focus students on Lawson’s continuum for addition and 
subtraction 
Use the following to try to move students one strategy or 
one phase: 

• direct instruction, 

• number talks/strings, 

• learning experiences 

• games 

• Next Steps in Lawson’s book to move along 
continuum 

• manipulatives -base ten blocks, 10 frames, 5 frames, 
rekenreks 

• Guided math groups 
Teachers will familiarize themselves with Student thinking 
along the continuum as outlined in “What to Look For” by 
Alex Lawson 

ASSESS – DUE: November 16, 2018 & February 8, 2019 
 

Numeracy 
Using the student continuum of numeracy development, 
we are better able at assess our students. It also gives 
teachers the ability to anticipate next steps to ensure 
students are moving along the continuum.  The 
continuum allows us to see a clear path as to what 
needs to be done next.   
 
Literacy 
Some of the assessment task proved to be not 
challenging enough for a number of our students.  We 
were pleased by the overall results that showed that 
many of our students are comprehending our high 
frequency words including our mots amis.    
 
 

REFLECT – DUE: November 16, 2018 & February 8, 2019 
 

Numeracy 
We see value in the continuum.  We are hoping to now 
plot all students on the continuum, not just the marker 
student. This will allow us to proper meet the needs of 
the students in the class.  
 
Literacy 
We can see now that we need to have access to a 
literacy continuum.  We will be looking at some to see if 
can be translated to French.  Some resources will need 
to be purchased in order to support the students and 
their learning.  Our next assessment will have a focus on 
inferencing. 



Teachers will work towards at least one the success criteria 
developed as a staff and monitor its implication and impact on 
student learning.  
 
Literacy 
Administer a reading assessment to identify student reading 
levels.  Plot student on reading continuum.  Use the 
following to move students reading levels and increase 
reading for understanding. 

• Share data with all teachers. 

• All teachers choose three focus students to assess 
and follow throughout the year. 

• All English and French teachers Grade 1 to 6 are 
focusing on Reading. 

• Use similar terminology and supports in English and 
French reading 

• Time at staff meetings and during PA Days will be 
allotted to study together and focus on our SIPSAW 
goals. 

• Teachers will work towards at least one the 
successcriteria developed as a staff and monitor its 
implication and impact on student learning.  

 

2nd CYCLE OF INQUIRY  

Theory of Action: Due October 12, 2018 

If we create engaging learning experiences through a focus on Choose a learning experience focusand improve assessment and feedback practices through a focus on Choose an assessment 
loop focus then student engagement and achievement will improve as measured by monitoring our focus students. 

Success criteria for engaging learning experiences: 
I can see and hear authentic learning experiences    
I can see and hear assessment and feedback practices   
I can see and hear student-centered learning   
I can see and hear students using resources with intention   
I can see and hear educators as responsive facilitators   
I can see and hear Collaboration   
I can see and hear purposeful planning   
I can see and hear discourse along with independent think time   
I can see and hear wellness    

 

Success Criteria for insert assessment and feedback practices focus here. 

If we create engaging learning experiences through a focus on Choose a learning experience focusand improve assessment and feedback practices through a focus on Choose an assessment 
loop focus then student engagement and achievement will improve as measured by monitoring our focus students. 
DATA:  
Monitoring the IF: 
Based on the co-constructed success criteria for 
educator learning. (e.g. criteria for providing 
effective descriptive feedback) 
 
Monitoring the THEN: 

PRE:  QUANTITATIVE EVIDENCE – DUE: February 15, 2019 
 
 
 
 
 
 
 

MID: QUANTITATIVE EVIDENCE – DUE:  April 12, 2019 POST: QUANTITATIVE EVIDENCE – DUE:  May 31, 2019 
 

‘Look Fors’ 

file:///C:/Users/uc17275/OneDrive%20-%20Upper%20Canada%20District%20School%20Board/_2015-2016/PA%20Days/September%2014%202018/Success%20Criteria%20for%20Enaging%20Learning%20Experiences.pdf


Based on the co-constructed success criteria for the 
pre, mid and post assessments of student learning 
(e.g success criteria for number fluency) 

 
 

 

 
 
 

QUALITATIVE ANECDOTES – DUE: February 15, 2019 
 
 
 

QUALITATIVE ANECDOTES – DUE:  April 12, 2019 QUALITATIVE ANECDOTES – DUE:  May 31, 2019 

PLAN – DUE: February 15, 2019 ACT – DUE: February 15, 2019 
 
 
 
 
 
 
 
 
 

ASSESS – DUE: April 12, 2019 & May 31, 2019 
 

REFLECT – DUE: April 12, 2019 & May 31, 2019 

 


